Case Study
Charlie received a cochlear Implant at age 3. He was diagnosed profoundly deaf at 18 months and had been given 2 powerful hearing aids although made little progress with them.

Charlie and his mother and childminder learned  BSL during this time therefore at time of implantation Charlie was predominantly a BSL user.

He attended a mainstream nursery and infant school that had a specialist unit attached for deaf children. The unit mainstreamed pupils for the majority of their time, only withdrawing for specific language programme work. When Charlie was in mainstream he was supported by a teaching assistant or a teacher of the deaf.

Charlie began to acquire spoken language and robust language programmes in both BSL and spoken English gave good models of both languages and appropriate challenge. The BSL programme was delivered by a deaf adult who also worked as a teaching assistant in the school.

It became clear during Year 2 that Charlie had additional needs. These were further explored through observation and assessment and appropriate programmes put in place. He had both specific learning difficulties and behavioural difficulties. 

Charlie`s specific learning difficulties centred around his poor visual and aural sequential memory. He struggled to remember anything other than a simple sequence of three or more. This impacted upon his ability to learn to write independently because he could not remember spellings and had very limited phonic awareness. Throughout key stage two Charlie benefited from a series of programmes that targeted his specific needs. These were;

· precision teaching of high frequency spellings
· a phonic awareness and simple word building programme

· a programme designed to improve his understanding of grammatical structures in English

· programmes aimed at extending his auditory and visual memory

· connected discourse tracking

· a table top word bank

· a work buddy in the classroom to help him record

· the use of co-writer on a laptop to help Charlie with his independent writing and recording

These programmes were dove tailed with specialist language programmes already running for the deaf pupils within the school. Charlie`s ability to spell improved; improvements were very slow but discernible. He did however find the `overlearning` required very tedious and staff had to become very inventive in their approach in order to keep Charlie engaged and on task.

Charlie`s behavioural needs centred on his impulsivity, violence to his peers, aggressiveness to staff, wilful avoidance of work and his targeting of specific children particularly certain girls who had been his friends. During his  time in the juniors Charlie was excluded 3 times and was threatened with a permanent exclusion by the headteacher when he was in year 5. He also received input from the Youth Offending Team (YISP) for a criminal offence committed outside of school. Throughout this time parents were very supportive of the school and they all worked together to ensure that sanctions and rewards were fully discussed and agreed.

The following strategies were put in place to change Charlie`s behaviour and allow him to continue in a mainstream provision;
· a range of behaviour programmes that were reward focused and involved parents, peers and staff. These were changed regularly to maintain effectiveness.

· Circle time that allowed peers  to support Charlie in identifying and maintaining positive behaviour

· Circle time that offered peers the opportunity to explain how they felt about Charlie`s aggressive behaviour. This became quite a powerful means of change for Charlie and he did want to be liked by his peers.

· PHSCE programmes that involved social stories, anger management, conflict resolution and emotional literacy which gave Charlie a better insight into his own feelings and attendant behaviour.

· Preventative strategies that controlled his behaviour through non-verbal means e.g Charlie always had to be first in any queue and would push other pupils out of the way in order to get to the front first. A useful strategy which changed this for good was to use `carpet tile` number cards 0 to 9. Charlie was given a card every morning by the classteacher and he had to find that particular place in any queue. Zero was the back of the line! His class and supply teachers knew about this and it worked well. Charlie`s` free` time was also controlled. He had an identified midday supervisor who would offer to play a game with him and encourage others to join in. He had a `jobs` sheet in the morning where he helped the classteacher set up the class for the day, which Charlie really enjoyed.
· Opportunities to work independently in various lessons so that he did not become reliant upon support to learn and modify his behaviour. These opportunities were regular but not lengthy at the start. However Charlie`s behaviour improved and he was more able in Year 6 to spend time unsupported.

· An observational checklist for Charlie so that he could see how his peers behaved at key times. During Year 6 Charlie would frequently alter his behaviour when staff asked him to `Look around Charlie. What is everyone else doing ? You need to do the same `. This however was the culmination of this approach whereby a pupil becomes the observer in the classroom.

None of these strategies worked by themselves. All the staff adopted a solutions focussed approach and discussed how we could best support Charlie. 
